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The National Education Strategic Plan and Its Impact in Chin
State
Khin Maung Thein
Introduction
The new government has ambitious plans to make education reform from top to bottom.
The rote learning of facts is no longer seen as the best way to prepare the country’s young
people for the future. “Major shifts are required in the coming years to transform the
national education system and ensure that all students progress through the education
cycle, achieve quality learning standards, and fulfill their career and lifelong learning goals
and aspirations,” the MoE wrote in its introduction to the National Education Strategies Plan
(NESP) in Myanmar.
Conceived under the previous government, the NESP is expected to be launched by the end
of 2016, with some modifications by the new administration. The NESP focuses on nine key
areas: preschool education; basic education, including improvements in access and
inclusion; curriculum; assessment; teacher training and management; alternative
educational programmes; technical and vocational education and training (TVET); higher
education; and education sector management. The changes made by the new government
have put a greater emphasis on improving the quality of compulsory primary education,
addressing the problem of out-of-school children, and developing TVET as an alternative to
a more academic education.
Many of the provisions of the NESP were enshrined in the National Education Law (NEL)
2014 and the NEL Amendment 2015. Starting in the 2017/18 academic year, the country will
adopt the K-12 structure, extending schooling by two years, and education will also be made
free, as stipulated in the NEL. Steps will also be taken to improve not only access to
education, but also creating the conditions that will keep children in school. The NESP also
notes that drop-out rates remain high during the transition from primary to middle school
and from there to high school in Chin State.
Statement of Problem
Currently, there are many challenges and gaps in the education system. Thus, Myanmar's
new government laid down policies and laws as part of the process of the education system
reform. The Myanmar government enacted the National Education Law in 2014 and this law
was amended in 2015. Myanmar's new government has many ambitious plans to reform the
education system because education is very important to the economic development and
other sectors development of Myanmar. (MOE, 2016).
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Documents are inconsistent in the labeling of sections of the education system, and clarity is
therefore needed in the vocabularies used here. The structure has one year of kindergarten,
four years of primary schooling, four years of lower secondary schooling, and two years of
upper secondary schooling. In the past and still widely today, the years of schooling (i.e. not
including kindergarten) were called Standards (i.e. Standards 1-4 for primary, Standards 5-8
for lower secondary, and Standards 9-10 for upper secondary or high school). In many
English-language documents, the word Grade has been used interchangeably with Standard.
However, increasingly the kindergarten year is now called a Grade, with the system
therefore going from Grade 1 (kindergarten) to Grade 11 (second year of high school).
Further, a National Education Law passed in 2014 decided that the total education system
would have 12 years following completion of kindergarten (Myanmar 2014, para.16).
At the time of this research, the reform to create kindergarten plus 12 years of schooling
had only just commenced. The particular focus of this research is on Standards 8 and 10. In
some documents these are called Grades 8 and 10, though as noted other documents,
including the NESP (Myanmar 2016, e.g. p.129) identify the kindergarten year as Grade 1
and then label Standards 8 and 10 as Grades 9 and 11. The important point is that at the
time of the research, the grades on which the research focuses (hereafter called Grades 9
and 11) were the last grades of lower secondary and of upper secondary schooling. Each of
these grades was a transition point marked by a public examination.
With those circumstances being mentioned above, currently, both the teachers and the
students faced tremendous challenges brought by the reform (a new system) in the basic
education system. The reform particularly required teachers and students to adapt
innovative instructional methods, to model effective leadership, and learning to inspire with
a shared vision by keeping a sense of determination to move forward, and to implement the
change process successfully.
Objectives of the Study
Generally, this study aimed to determine the teachers’ teaching styles, students’ learning
styles and their academic performance in transforming on National Education Strategies
Planning Basic Schools in Chin State.
Specifically, it answered the following questions of the new reform education styles in Chin
State:
1.
2.
3.
4.
5.

What is the profile of teacher participants in terms of the school?
What are the new teachers’ teaching styles?
What are the new learning styles of students?
What is the new reform level of academic performance of the students?
What is the relationship between the following variables: teacher's sociodemographic profile and teaching styles with student’s learning?
3
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In addition, this study related with teachers’ perceptions of their leadership capacity and
organizational culture that had never been conducted at the Basic Education Schools in Chin
State.
Research questions
The following two main research questions guide this study: of the teaching-learning
process regarding quality in the National Education Strategies Plan of the Basic education in
Myanmar.
How is quality education defined by the NESP policy?
This research question will help to achieve knowledge about the standard of quality
education for Basic schools in Myanmar. Likewise, quality indicators and its importance,
relevance and weaknesses were examined. In this case, documents related to education
policies of Myanmar will be investigated to seek the answers of this question.
Is it possible to collect accurate NESP plan data in Chin areas? If not, what are the limiting
factors that are possibly unique to Chin areas?
Collecting NESP data in Chin areas is challenging. A lack of robust government data on
populations living in conflict-affected areas of the country and a lack of accurate, local,
village-level population data limited our ability to obtain an entirely accurate account of the
number of these areas.
Nevertheless, conservative estimates gleaned from information provided by head teachers
suggests more than 23% of children are NESP in RISE operational areas, with more boys
(25.89%) than girls (20.59%). The number of Students in Tedim and Hakha areas is higher,
with head teachers reporting that 26% of children in Tedim areas (boys: 27.28%; girls:
25.23%) and 30% of children in Hakha areas (boys: 36.28%; girls: 24.15%) are Chin.
Government officials say 118 schools in Chin State’s Paletwa Township have no teachers and
94 schools have only one teacher. About 300 additional teachers are needed to fully staff
schools in Chin State’s Paletwa Township.
The government assigned 360 teachers for all the primary, middle and high schools for the
whole of Chin State. That number would fill the need only for Paletwa Township. For the
whole state, about 600 teachers need to be assigned in 2019 year.
Theoretical and Conceptual Framework
According to Adunola (2011), regular poor academic performance by the majority students
is fundamentally linked to application of ineffective teaching methods by teachers to impact
knowledge to learners. According to Ayeni (2011), teaching is a process that involves
bringing about desirable changes in learners so as to achieve specific outcomes. According
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to Busari (2000) as cited by Ogundokun and Adeyemo (2010), academic performance is
generally regarded as the display of knowledge attained or skills developed in the school
subject. Parents’ education has a significant effect on students’ overall academic
performance.
Figure.1 below shows the relationship of the variables under study. It considers the
relationship of teaching styles of the teacher, learning styles and academic performance of
the students. To identify, the demographic profile about the teacher participants are
included, in terms of: age, sex, civil status, estimated monthly income, educational
attainment and length of teaching experience. Grasha-Richlinn’s Teaching Style Survey
(1996-2007) was used to measure the teachers’ teaching styles, namely: hybrid, or blended
style; authority, or lecture style; demonstrator, or coach style; facilitator, or activity style;
and developer, or group style. Walter McKenzie’s Multiple Intelligence Survey (1999-2014)
was used to measure the students’ learning styles. They may be either naturalist, or musical,
or logical, or existential, or interpersonal, or kinesthetic, or verbal, or intrapersonal or visual.
On the other hand, academic performance of students was measured in terms of the
general grade point average of the students. The teaching styles and learning styles are
correlated with the students’ level of academic performance.

Teachers' Teaching Styles
-Hybrid, or blended
-Authority, or lecture
-Demonstrator, or coach
-Facilitator, or activity
-Developer, or group

Academic Performance of
Students
(Grade Point Average)

Students' Learning Styles
-Natural
-Musical
-Logical
-Existential
-Interpersonal
-Kinesthetic
-Verbal
-Intrapersonal
-Visual

Figure 1. A conceptual paradigm showing the relationship between variables
The research has adopted the National Education Strategic Plan 2016 – 2021 (NESP). This
plan is in line with the globally agreed upon Education strategies and goals, in the field of
Rural and Urban education with the sustainable strategic goal 9, namely to ensure inclusive
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and equitable quality education and promote lifelong learning opportunities for all. Which
address the problems and priorities identified are the results of extensive consultation with
basic education schools have a predominantly teacher-cantered and subject-oriented
teaching and learning with a lack of teacher training and Poor teaching quality a weak
curriculum in Chin State.
Aim of Research
This research aimed to determine the teachers’ teaching styles, students’ learning styles and
their academic performance in selected Basic Education Schools in National Education
Strategic Plan in Chin State. The research methods used interviews were semi-structured
and they were used to generate data from institution heads while exploratory
questionnaires were used with a limited number of teachers to generate the issues with
national high schools final exam passed percentage in Chin State is the lowest all the time in
the country. This is the main reason the researcher wants to do his research in Chin State.
How and why such things happen in Chin State. Nowadays schools’ qualities are graded by
the national level of the exam results or academic performance and teaching methods.
This study aimed to determine the teachers’ teaching styles, students’ learning styles and
their academic performance in selected high schools in Chin State ( Hakha District, Falam
District, Mindat District ), during the school year of 2019 – 2020.
Reviews on Previous Study
Currently, there are many challenges and gaps in the education system. According to
the National Education Strategic Plan (NESP), the rote learning of facts is the best way
to prepare the country’s young people for the coming life. “Major shifts are required in
the coming years to transform the national education system and ensure that all
students progress through the education cycle, to achieve quality learning standards,
and to fulfill their career and lifelong learning goals and aspirations”. Staring in the
2017/18 academic year, Myanmar will adopt the K-12 structure, was extended
schooling by two years, and the education made free. These reforms improve not only
access to education, but also creating the conditions that to keep children in school.
But, drop-out rates remain high during the transition from primary to middle school and
from there to high school. (MOE, 2016).
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Table (1 ) Level of New Education System in Myanmar
Level

Number of Years

Age (year)

Grade

Primary-Lower

4

5+ to 8+

KG to G-3

Primary-Upper

2

9+ to 10+

G-4 to G-5

Secondary-Lower

4

11+ to 14+

G-6 to G-9

Secondary-Upper

3

15+ to 17+

G-10 to G-12

Source: Department of Education Planning and Training

As part of the basic education reforms of the Ministry of Education, a new basic
education structure of KG+12 was introduced for the Academic Year 2016-17. Thus, the
new basic education structure K-12 structure consists of kindergarten, five- yearschooling for primary level, four-year-schooling for lower secondary level and threeyear-schooling for upper secondary level. The new KG class is for five-year- olds (the
official school age starts from the age of six) and it was launched with a new curriculum.
(MOE, 2016)
Under the NEL and NESP, the MOE has also decentralized decision making, empower
head teachers, school managers and parent-teacher associations (PTA), and to improve
accountability across the system between township education officers and schools, and
vice versa. The education curriculum undergoes a revision, emphasizing not only
problem solving and higher-order thinking skills, but also personal development and
employability. Additional local curricula were developed to support the languages,
culture and tradition of all the country’s ethnic groups.(MOE, 2016).

Table (3.2)

Level of New Education System in Myanmar

Level

Age (year)

Primary-Lower

Number of
Years
4

5+ to 8+

Grad
e
KG to G-3

Primary-Upper

2

9+ to 10+

G-4 to G-5

Secondary-Lower

4

11+ to 14+

G-6 to G-9

Secondary-Upper

3

15+ to 17+

G-10 to G-12

Source: Department of Education Planning and Training
As part of the basic education reforms of the Ministry of Education, a new basic
education structure of KG+12 was introduced for the Academic Year 2016-17. Thus, the
new basic education structure K-12 structure consists of kindergarten, five- year7
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schooling for primary level, four-year-schooling for lower secondary level and threeyear-schooling for upper secondary level. The new KG class is for five-year- olds (the
official school age starts from the age of six) and it was launched with a new curriculum.
(MOE, 2016)
The Case Study of NESP in Chin State
This study was conducted in three populated high schools which were purposively selected
from the high schools in three District Chin State. These schools are as follows: Hakha
District, Falam District and Mindat District. These high schools are populated from within
the towns and from villages nearby the towns. The three District schools are good research
centers because they have many students and teachers from different villages and towns.
There are more students in the high schools which are in towns because they have more
chance, more expert teachers and more adequate teaching aids than the schools in villages.
Mostly, high school graduates who have no training in teaching are sent to school in villages.
Therefore, many students want to study at high schools in the towns/cities. Due to their
teenage and the time they already spent in the school, these students are seen as a
particularly interesting group for this study. The questionnaires were took place in a
classroom with the presence of teacher and took with the consent of the studentparticipants.
Teachers as participants of focus groups were grades 9 and 10 teachers. The questionnaires
were took place in the teachers’ office room. The participants of the study were chosen
using the proportional stratified sampling. Individually, they were selected using the “fish
bow” technique. There were a total of 225 participants. Table 1 presents the distribution of
the participants.
Table 1. Distribution of population and sample by school
SAMPLE
NAME OF SCHOOLS
POPULATION
SIZE

PERCENTAGE

Basic Education –Hakha District

372

72

19.35

Basic Education -Falam District

504

84

16.66

Basic Education -Mindat District

372

69

18.54

TOTAL

1248

225

100.0
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Research Method
The study employed a mix of quantitative and qualitative approaches. While in many
respects it would have been desirable to conduct a national study with careful sampling of
all regions, states and townships, a study of such magnitude was beyond the capacity and
budget of the research team and its sponsors. For a strategic focus, Myanmar’s most
populous city was chosen with a sample of urban and peri-urban schools. Informal evidence
suggests that rates this respect the study focuses on a particularly important location. about
other parts of the country.
Research Finding
The analysis of the survey results has three main objectives related to describing the
situation of, subsections A, B and C provide a detailed description of the profile of Chin, the
barriers they face in returning to education and the risk factors associated with early
dropout.
Second, subsection D gives an overview of the possible strategies to re-engage Chin and
reduce risk factors associated with dropout as suggested by the key stakeholders
interviewed for this study (village leaders, teachers, parents of Chin, themselves).
Third, subsection E aims to support further efforts to undertake assessments of this kind in
remote conflict affected areas of Chin by sharing the limitations in collecting data on NESP
encountered in administering this study.
The Nine Transformational Shifts to Achieve The NESP Goal
1. Preschool and kindergarten education, 2. Basic education reforms for the 21st century, 3.
Basic education- access, quality and inclusion, 4. Basic education curriculum, 5. Student
assessment and examinations, 6. Teacher education and management,7. Alternative
education (AE), 8. Technical and vocational education and training (TVET), 9. Higher
education.
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The MOE has identified nine Transformational Shifts that will collectively contribute to the
achievement of the NESP goal. A Transformational Shift is defined as high-level vision
statement that describes a desired future state of a particular part of the education sector
in Myanmar in 2021.
They will implement a new National Education Strategic Plan (NESP) during the period 20162021.The challenges that the Myanmar education system is currently facing are multidimensional, and most of them deal with key concepts in education reform, such as access,
quality and equity in Chin State. Applying the nine Dimensions of Exclusion Model
developed by NESP (5) years plan .We defined children of school age who have never
enrolled or who have dropped out of school as NESP. To understand how many children are
out of school in RISE network areas, village leaders and head teachers were asked about the
number of school-aged boys and girls in the village and the number of children that had
never enrolled or dropped out of school. While there were discrepancies in the numbers
provided by village leaders and head teachers within a village, the information provided
gives a reasonable picture of the number of Chin in RISE network areas.
It was not possible to undertake representative sampling for each RISE network area.
However, sampling in the two townships in Mindat District (Paletwa, Kanpetlet, Matupi), in
across the RISE network Kanpetlet areas provides a reasonable.
Across the RISE network areas, head teachers reported more than 23% of children are
Schools, with more boys (25.89%) than girls (20.59%) Schools. The number of in Schools
Paletwa District areas was higher, with head teachers reporting 26% of children in Matupi
areas (boys: 27.28%; girls: 25.23%) and 30% of children in Kanpetlet areas (boys: 36.28%;
girls: 24.15%) were Schools.
According to head teachers, approximately 50% of Schools drop out of school after
completing grade four (boys: 51.9%; girls: 50.38%) and more than 75% drop out of school
after completely grade six (boys: 76.32%; girls: 75.56%).
Table 3: Percentage of Children Who Have Never Been To School And Dropped Out of
School, According To Parents
Child has Been to School
No
Yes
Total

Frequency
42
128
160

Percentage
25.15
74.85
100

Cum%
25.15
100
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Table 4: Grade Level When Boys and Girls Drop Out Of School, According To Head Teachers
Grade Lever
Nursery

Grade Level when boys
dropped out of School
0.56%

Grade level when girls
dropped out of School
0%

Grade 1

1.12

2.12%

Grade 2

3.44

12.34%

Grade 3

11.34

10.11%

Grade 4

20.44

21.13%

Grade 5

11.34

12.41%

Grade 6

6.5

8.56%

Grade 7

3.47

4.53%

Grade 8

5.21

3.13%

Grade 9

1.23

0.31%

Grade 10

3.21

4.58%

The vast majority of parents of Schools had no education (mothers: 50%; fathers: 46%) or
did not complete their primary education (mothers: 34%; fathers 28%). Mothers of Schools
tended to be engaged in work on the family farm (49%) or house work (22%) while fathers
tended to be engaged in work on the family farm (53%), were workers on someone else’s
farm (13%) or were daily workers engaged in non-agricultural work (15%).
The Education System in Chin State
The education system in Chin State encompasses a broad range of educational institutions
including pre-schools, primary schools and secondary schools; including boarding schools,
government and private schools, and monastic schools. The school system in Myanmar
consists of three main blocks: Five years of Primary School, which is divided into Lower
(Grades 1-3) and Upper (Grades 4-5); four years of Lower Secondary School / Middle School
(Grades 6-9); and two years of Upper Secondary School / High School (Grades 10-11). In
some cases, reference is also made to Post-Primary School, which corresponds to Grades 18, i.e. completing the first three years of the Lower Secondary School / Middle School.
Overview of Myanmar school system
Educational level (Basic education)
1
2

Primary
Secondary

Lower
Upper
Lower
Upper

Class level (grades)
G-1; G-2; G-3
G- 4; G-5
G-6; G-7; G-8; G-9
G-10; G-11

Types of school
Primary school
Middle school
High school
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There are four types of schools: approved/main schools, branch schools; affiliated schools
and self-help schools. The latter two: affiliated schools and self-help schools are
administratively attached to main schools, but prepare and manage all school facilities and
teacher arrangements by themselves. Students in these affiliated and self-help schools are
reported as being students of the main schools, but most expenses – including teacher
salaries –are borne by the entity which established the school (mostly communities,
monasteries and other ministries). It is not possible to administer examinations at affiliated
schools in many cases, and students have to take examinations at an approved/main school.
Branch schools teachers are appointed by the government.
Problematic thematic areas have been identified, including the availability and accessibility
of education (inclusivity, equity, psycho-social issues), as well as the quality of the education
services. These problems manifest at three levels - Union, Chin State and township/village
level (unit-level) – and are interconnected and mutually reinforcing each other.
Table 2: Total Primary, Middle, and Hight Schools Of Chin State March 2019-2020 Academic
years
Primary

Middle

High
School

Hakha

8,482

4,800

3,474

Boy

3,777

2,500

1,664

Gril

4,712

2,300

1,810

8,234

5,123

2,674

Boy

3,723

2,700

1,377

Girl

4,511

2,423

1,297

6,950

4,155

2,989

Boy

3,048

2,490

1,676

Girl

3,902

1,665

Thantlang

Falam

Tedim

14,698

Middle

Hig
ht

5,235

2,446

2,0
44

Boy

2,657

1,636

1,2
01

Girl

2,578

810

843

5,171

3,187

2,5
03

Boy

2,544

1,951

1,4
08

Girl

2,627

1,236

1,0
95

2,496

1,231

1,1
18

Boy

1,341

848

718

1,313

Girl

1,151

383

400

7,435

5,394

Paletwa

9,714

3,412

2,5
58

Primary
Mindat

Matupi

Kanpetlet

Boy

6,287

4,665

3,104

Boy

5,334

2,164

1,6
19

Girl

8,411

2,770

2,290

Girl

4,380

1,248

939

Tonzang

3,228

1,813

1,125

Boy

1,426

1,118

660

Girl

1,802

695

465

65,203

33,602

23,879

There are approximately 65,203 primary school students, 33,602 Middle school students
and 23,879 High School Students in Chin State.
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Chin State is characterized by insufficient number of teaching staff for the post-primary
level, i.e. the schools exist but there are not enough qualified teachers for the post-primary
level. In some cases, the community or the church recruit and pay additional teachers to
allow practical functioning of schools. The lack of teachers causes delays in each grade
throughout the academic year, and due to requirements in the current education policy,
students are still promoted to higher grades without having attained the required
knowledge. This leads to disappointment and depression among students, contributing to
higher dropout rates. The lack of technical and pedagogical capacity results also in an
inability to employ effective and efficient teaching and learning methods to support
students.
A lack of boarding facilities for secondary education students emerged as a major problem
in the research and impedes attendance in students from remote villages. The Chin State
government has started to build new boarding schools, but faces problems with
construction in mountainous areas. There are plans to recruit an additional 1,200 teachers
in 2014; the final figure is not available at this stage of the planning. Preference a Chin
background, but the government is aware of the difficulty recruiting to their specifications.
Postings in remote villages are also not considered attractive. The government pays an
increased monthly salary of Ks 70,000 (US$71) to Primary School teachers in Chin State and
other hardship areas, but this is still not enough to make the employment attractive for
eligible candidates69. The government also has plans to offer advanced teacher training if
teachers commit for at least 4 years to the post.
Limited Access to Pre-Schools
Early Childhood Care and Development (ECCD) cover preschool children from the age of 3 to
5 years. There is limited pre-school coverage at the village level and remote areas have very
little access to preschool education. Several examples of township (urban) preschools were
found where the majority of the children come from better-off families, as poor families do
not have the means to pay the entrance and monthly fees. Interviews indicated that roughly
one third of children couldn’t afford to attend preschool, even if they wish to do so. In
Kanpetlet Township, where UNICEF has supported ECCD in a number of villages since 2016,
still only about 30% of the villages currently have preschool service. In Mindat Township,
there seem to be a lack of preschools at the village level compared to other townships.
The preschool system is lacking in pedagogical standards, supervision and a uniform
curriculum is not established. The field research identified various cases of application of
teaching contents of primary academic subjects in pre- schooling with the assumption of
readiness for primary schooling rather than focusing on the specific pedagogical needs for
pre-school age children. Language preparation for 3 to 5-year-old children in their ethnic
language is widely unavailable, causing difficulties for general child development in this age
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group. Children are mostly taught in Burmese and not in Chin language which causes
problems as most children in rural areas only speak Chin and teachers only Burmese.
In Myanmar, the National Education Strategic Plan (NESP) 2016-2021 became the top
priorities of the government in order to achieve sustainable development and to build an
enabling environment for a more effective education system in the country. The NESP focus
on the needs of schools in less developed areas as well as support and promote budget on
kyat (11266.763) million in Chin State 2011-2016 years. Now, According to the NESP, to
expand the basic education mainly invests on the school infrastructure budget on Kyat
(119473.397) million in Chin State 2016-2020 year.
Increasing number of School Building in Chin State
Sector

Before 2016

Total Schools

After 2016-2020 Increased
number

Primary School

830

1555

725

Middle School

487

1067

583

97

307

207

1414
2929
Source: The record of the activities and improvement of Chin State
during five years terms in Myanmar ( From 2011-2012 to 2015-2016)

1515

High School

During the year before 2016 the Primary Schools (830), It has been built (725) new primary
schools and total of Primary School (1555) in 2016-2020 year. Middle School is has built
(484) in 2016 year before. The New middle school has built (583) and total of Middle School
(1067) in 2016-2020.The High School has been built (99) in 2016 year before. The new High
School has built ((207) and total of high school (307) in Chin State 2016-2020 year.
Pre-schools. Pre-schools are found in urban centres and in some villages. Primarily, only
better-off families have access to send their children to government preschools, as tuition
includes an admission fee plus a monthly payment. The admission fee and monthly payment
vary between schools and in some cases, may be paid in kind. In Tedim the admission fee is
Ks 1,300, and the monthly payment, Ks 1,000, which provides children with two daily meals
and pedagogical stimulation38. In Farrawn village in Thantlang, the payment is one bunch of
firewood, Ks 500 worth of rice, and Ks 500 in cash. Children from poor families generally
have no access to pre-school and therefore, are disadvantaged compared to preschool
attendees when starting primary school, making it more difficult for them to move upwards
in society. No government or private subsidies are available for poor families to send their
children to pre-school. Administration of preschools is the responsibility of the Chin State
Education Office and the DSW and is supervised by a committee, led by the Village Tract
Administrator with participation from village elders and parents. Reports on supervision
were not available during the time of field research.
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Primary School: Chin State data was reported at 1,102.000 Unit in 2017. This records an
increase from the previous number of 1,098.000 Unit for 2016. Primary School: Chin State
data is updated yearly, averaging 1,066.000 Unit from Mar 2001 to 2017, with 17
observations. The data reached an all-time high of 1,102.000 Unit in 2017 and a record low
of 1,054.000 Unit in 2002.
Last

Previous

Min

Max

Unit

Frequency

Range

1,102.00

1,098.00

1.054.00

1,102.00

Person

Yearly

2001-2017

2017

2016

2003

2016

Updated on 30April 2018

Secondary School: Chin State data was reported at 1,627.000 Person in 2017. This records a
decrease from the previous number of 1,718.000 Person for 2016. Chin State data is
updated yearly, averaging 993.000 Person from Mar 2001 to 2017, with 17 observations.
The data reached an all-time high of 1,718.000 Person in 2016 and a record low of 742.000
Person in 2003.
Last

Previous

Min

Max

Unit

Frequency Range

1,627.00

1,718.00

742.00

Person

Yearly

2017

2016

2003

1,718.0
0
2016

2001-2017
Updated on 30April 2018

Higher Institution: Chin State data was reported at 706.000 Person in 2017. This records a
decrease from the previous number of 772.000 Person for 2016. Higher Institution: Chin
State data is updated yearly, averaging 453.000 Person from Mar 2001 to 2017, with 17
observations. The data reached an all-time high of 772.000 Person in 2016 and a record low
of 249.000 Person in 2001.
Last

Previous

Min

Max

Unit

Frequency Range

706.00

772.00

249.00

772.00

Person

Yearly

2017

2016

2003

2016

2001-2017
Updated on 30April 2018

Child labour: Myanmar deposited with ILO on December 18th, 2013 the instrument of
ratification of the Convention on Worst Forms of Child Labour (1999, no.182). The
convention calls for prohibition and elimination of the worst forms of child labour, including
slavery, trafficking, the use of children in armed conflict, the use of a child for prostitution,
pornography and illicit activities (such as drug trafficking) as well as hazardous work.39The
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Myanmar Union Government has embarked upon a four-year plan for elimination of child
labour in the country, starting January 2014. The plan includes awareness raising, promoting
efficiency of governmental personnel and other stakeholders, as well as a revision of the
legal framework.
In Chin State, Child Rights Committees are working to enhance the knowledge of children’s
rights, build awareness and disseminate knowledge, but they are still very embryonic and
need to be further developed and supported. Child labour on road construction sites was
frequently observed during field research. Many informants were hesitant to acknowledge
this as a problem, referring to the fact that many road construction workers, including the
children, are brought from other States and Regions by construction companies. Tender
processes are, however, the responsibility of either the Chin State government or the
Township Administration; hence there is the possibility of introducing clauses against such
violation of the Rights of into local contracts. The issue of child soldiers was discussed only
in Paletwa, where international non-governmental organizations (INGOs) are running a
campaign on dissemination of information on child protection. A total of 14 cases of child
soldiers from all over the State have been registered.
Persons with Disabilities
At the national level, poverty rates for households with one or more PwDs are 1.5 times
higher than for households with no PwDs. Overall, 10% of all households in the country have
one or more PwD, thus increasing economic vulnerability. Studies have documented that
“PWDs are more likely to be poor, uneducated, unemployed, living in poor housing, to be
landless, to die prematurely, to have food insecurity, to be unable to access public
information, to be excluded from public places, and to be ignorant of their rights.” The
National Disability Survey from 2010 showed that 50% of PwD have never attended school
(as compared to 10% of non-disabled children), and only 2% of children with disabilities
graduate from high school (as compared to 12% for non-disabled children). It is also
documented that 85% of PwDs are unemployed, have no livelihood income or less livelihood
diversity than non-disabled persons. PwDs are also more vulnerable in terms of housing,
access to land, health services and information. According to SPPRG, only 0.5% of PWDs
from a sample of 1,100 reported having exercised their rights as a PWD and the majority
(68%) had never heard of rights for PWDs)”.
In Chin State, there are few statistics on PwDs, although township DSWs have requested
Village Tract and Village Administrators to report on the number and kind of PwDs in their
respective areas. Most Township and Village/ Village Tract Administrators interviewed are
able to list the families with disabled relatives in the local area. It was noted that women
have more detailed information on the number of PwDs in their village and their specific
disability, being responsible for the care of disabled persons.
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In general, there is very limited recognition of the needs and rights of PwD in Chin State.
When asked about PwDs, most interviewees referred to persons with physical disabilities,
whereas blindness, visual impairment and deafness are usually regarded as problems
related to age. Mentally disabled persons are not seen as having specific rights, albeit the
burden they represent for their families is mentioned. According to interviewees, PwDs with
severe mobility challenges or mental disorder are usually detained at home with no access
to education or health services and with limited or no participation in social life. Cases of
mentally disabled persons being locked up or even tied were reported. PwDs are regarded
with sympathy and pity, albeit families often feel ashamed and keep their children with
disabilities out of public sight. There are also cases where interviewees reported that
villagers make jokes of disabled children and young people, making them feel
uncomfortable and ashamed to go outside their homes.
PwDs with minor degrees of physical and/or mental disability, participate in daily household
tasks, e.g. fetching water, doing farm work etc. In towns, persons with mental disabilities
are often found on the streets, whereas there is a tendency to keep them locked up in
villages.
Drop- Out Situation of Basic Education Schools in Chin State
Most school age children, both girls and boys, attend primary school. There are slightly
higher numbers of girls attending than boys, 52% corresponding to the general,
demographic gender profile of Chin State. Most children complete primary education
(grades 1 to 5), but there are many cases of boys in villages who complete primary
education but either do not proceed to secondary school or drop out during post-primary
(grades 6-8), whereas more girls seem to continue in school. The prioritization of girls’
education may seem contradictory to the otherwise inferior role women have in Chin
society. However, it may also reflect recognition of future needs in terms of education and
economic independence of girls and women. Research showed that boys will instead work
on farms or work for wages, in some cases they even migrate for work to urban centres, or
abroad to India or further (Malaysia). Early dropout rates are most evident for boys from
villages (rural areas) who are leaving school at the lower secondary level. Boys from urban
centres drop out at both lower and upper secondary levels with the most during the last
grade of lower secondary, i.e. grade 9).
Lack of accessible schools at higher level (post-primary schools), combined with insufficient
number of teachers, represent the major challenges. Dropouts are mostly due to economic
problems within the students family, which shows e.g. in the inability to finance
transportation and boarding facilities in the larger towns/cities. Poor road infrastructure and
lack of transportation facilities were also mentioned by interviewees. Each of these factors
represents an impediment to middle school access for students who have to travel long
distances.
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Children from poor and vulnerable families (especially children of single parents or orphans)
comprise an estimated one fifth of the children in a village and these children often
encounter difficulties attending school on a regular basis. Consequently, they will have
difficulties continuing to secondary education. School expenses for secondary school
attendance (transport, boarding costs) represent a further impediment for children from
poor families, especially when compared to primary school attendance in the village.
The same data shows that in rural areas of Chin State, 66 percent of Chin households have
access to a primary school within an hour’s walk and only 16 percent of households have
access to a secondary schools compared with much higher national average of 89 and 24
percent respectively.
The lack of middle and high schools in remote rural Chin areas means that if families want
their children’s education to continue beyond primary level, they must either migrate to an
urban area as a family or find the financial means to send children to board with relatives in
towns while they complete their schooling, which is very difficult for low- income families.
Such challenges negatively impact educational attainment in Chin State.
As only a small of students from Chin State pass matriculation (an average of 15.2%
compared with the national average of 33% in the period of 2016-2019) and have the
financial means to access tertiary education and their fore the possibility of becoming a
teacher of otherwise contributing to their community an intergenerational cycle of poverty
and barriers to accessing education is perpetuated.
Lack of accessible schools at higher level (Post-Primary schools), combined with insufficient
number of teachers, represent the major challenges. Dropouts are mostly due to economic
problems within the student’s family, which shows e.g. In the inability of finance
transportation and boarding facilities in the larger town/cites. Poor road infrastructure and
lack of transportation facilities were also mentioned by interviews. Each of theirs factors
represents an impediment to middles school access school access for student who have to
travel long distances.
School Facilities
School facilities can serve education more inclusive and accessible for better. Myanmar is
prone to natural disasters such as cyclones, floods and earthquakes, and when these natural
disasters are occur, poorly built schools are easily damaged. Thus, Ministry of Education has
developed schools for safe, child-friendly and sustainable school buildings. Some schools
had built with the help of international partners that several NGOs and INGOs are also
involved, as is the United Nations children’s agency, UNICEF, which provides the largest
contribution of the basic education sector in Myanmar, and UNICEF also provides many
significant support for Myanmar’s education sector reform to promote the quality of inputs
such as teachers, curriculum, textbooks, school building and facilities, teaching aids and
18
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others to improve the basic education system. Moreover, MOE was also provided school
environments conducive to learning with different aspects of school construction, ranging
from sanitation facilities, road access and connections to water, sewage and electricity.
(SDC, 2018)
One of the main weaknesses of the primary education system in Myanmar is that the
curriculum is essentially subject-oriented, overemphasizing memorization and repetition
rather than mastery of basic, thinking and reasoning skills. There are a number of issues
affecting in the learning environment in Myanmar, that include (a) inadequate school
facilities, the conditions of which may be inappropriate and conductive to learning; (b)
overcrowding of the primary education curriculum with academic subjects and the use of
rote learning as the main method of teaching; (c) limited capacities of teacher training
institutions and the lack of pre- and in-service training programmes; and (d) insufficient
textbooks and other teaching-learning materials. Furthermore, the sole use of the Myanmar
(Burmese) language for teaching purposes and lack of adequate skills and materials put
children of the smaller ethnic groups at a disadvantage. (UNICEF, 2018).
Develop Teacher Recruitment Pattern
The government should consider the following three things for a better recruitment process
and having more adequate teachers in Chin State (1) prioritize local people for new teacher
recruitment. If not, the government should consider a faster way to refill vacant teacher
positions when non-native teachers leave certain schools, (2) continue to strengthen
Education College for teacher training for improved local human resources for basic
education, and (3) the State government should have the authority to be able to make the
decision on its own with regard to teacher recruitment and transference. State
Government’s lack of power with regard to teacher recruitment creates a powerful barrier
to solve a number of problems in education sector in Chin State, including teacher
recruitment.
Poor learning achievements and vernacular teaching
At the primary school level, poor learning achievement that is not in line with expected
schooling-grade completion may impact negatively on the children’s psychosocial
development. Moreover, the issue of over-age schooling - e.g. degrading classes for new
entrants due to lack of student achievement for the particular passed grade – was identified
as a problem.
One of the possible reasons for poor learning achievement may be linked to the fact that
Burmese is the language of instruction and vernacular teaching is not practiced at the lower
primary school level. Consequently, many children face difficulties understanding the
teacher’s explanations as they do not understand Burmese when they start primary school.
There are more than 50 distinct Chin dialects, and seven major, Chin languages. The Chin
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State Minister of Social Affairs called attention to the duality of teaching in Chin language
describing cases where local teachers continue using Chin language beyond lower primary
school which puts the students in a disadvantaged position when having to pass the national
exam. The existing Chin curriculum for lower primary schools is in need of a revision and is
not applied uniformly in all townships.
Quality of teaching and the effects of isolation
The poor learning achievements are also linked to a low quality of teaching. Much of the
teaching is rote learning and children are not encouraged to think independently.
Consequently, there are limited opportunities for children to develop important physical
and social/human skills, aesthetic capacities such as creativity and team spirit. Playing and
singing are mostly considered not important at school, and schools generally come without
playgrounds or playing material, even though most students interviewed expressed the wish
for such equipment..
The problem of having a low quality of teaching is linked with a limited academic and
pedagogical knowledge and skills of teachers. Poor teaching leads to low learning
achievement of the students, including lack of meaningful understanding and
thinking/reasoning, nor do students learn important life skills. Teaching methods are mostly
characterized by ineffective use of teaching material, limited to textbooks and notebooks,
resulting in a passive learning style. Very limited or non-existent knowledge and skills of
multi-grade teaching/learning practices is found. The teaching/learning practices fail to
produce a linkage between the information and communication and remain confined to the
classrooms (no exposure to the environment outside the classroom is created).
Isolation influences education in Chin State, where teachers, parents and students are
deprived of access to networking and the ability to enhance their knowledge. Teachers lack
professional networks and have limited contact with other teachers. Effective supervision is
not being provided. Parents and students are additionally affected by the isolation of the
region and a lack of innovation and inspiration for teaching and learning. The isolation also
manifests professionally with little communication between the different strata of
educators. Service-providers, supporters, institutes, organizations and groups are limited
and there is little or no coordination between different initiatives (government, FBOs, CBOs,
CSOs).
Literacy rate of those on Nine Township in Chin State
Table Compared to the Union, the school attendance of males and females in Nine
Township is higher since the starting age of school attendance in Chin State.
Name
Falam

Union
89.5%

State
79.4%

District
87.4%

Township
88.55
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Hakha
Thantlang
Tedim
Tonzang
Mindat
Matupi
Kanpetlet
Paletwa

89.5%
89.5%
89.5%
89.5%
89.5%
89.5%
89.5%
89.5%

79.4%
79.4%
79.4%
79.4%
79.4%
79.4%
79.4%
79.4%

86.3%
86.3%
87.7%
87.4%
69.6%
69.6%
69.6%
69.6%

87.9%
84.7%
86.7%
87.1%
69.1%
76.2%
70.9%
65.3%

Chin State Education Indicators
The Myanmar government reported that the number of children enrolled in basic education
increased from 8.2 million to 8.6 million between 2011 and 2014, with increased transition
rates between the 2010-2011 and 2012-2013 academic years at all levels of basic education
in the whole country. This is believed to be the result of the government’s free education
program that was introduced successively starting with primary education in 2011-212,
middle school education in 2012-2013 and high school education in 2015-2016. The
program provides free textbooks and uniforms to all students and removes registration fees,
stationery fees and parent-teacher association fees for all government schools (NESP, 2016).
Literacy
Literacy is the ability to both read and write. The 2014 Census shows that Myanmar has
patterns of literacy similar to most less developed countries: younger generations are more
literate than older generations; urban men have the highest literacy rates and rural women
the lowest.
The adult literacy rate in Chin State is 79 percent compared with the national average of 89
percent. The pass-rate in Chin State for matriculation examinations at the end of secondary
school has consistently been the lowest in the country for the past two decades, well below
the national average, limiting progression from secondary school to tertiary education. For
example, in the 2017-2018 academic years the pass-rate in Chin State was lowest at 17
percent, compares with the national average of 33 percent.
The number of illiterate persons has decreased from 4.5 million in 1983 to 3.6 million in
2014. The total number of illiterate households (households with no literate persons aged
15 and over) in Myanmar was about half a million (4.6 per cent of all conventional
households). Illiterate households are mainly a rural phenomenon, especially in Chin (10.7
per cent),
Quality of teaching and the effects of isolation
The poor learning achievements are also linked to a low quality of teaching. Much of the
teaching is rote learning and children are not encouraged to think independently,
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consequently, there are limited opportunities for children to develop important physical and
social/human skills, aesthetic capacities such as creativity and team spirit. Plying and
material, even though most students interviewed expressed the wish for such equipment.
The problem of having a low quality of teaching is linked with a limited academic and
pedagogical knowledge and skills of teachers. Poor teaching leads to low learning
achievement of the students, including lack of meaningful understanding and
thinking/reasoning, nor do students learn important life skills. Teaching methods are mostly
characterized by ineffective use of teaching material, limited to textbooks and notebooks,
resulting in a passive learning style. Very limited or non-existent knowledge and skills of
multi-grade teaching/learning practices is found. The teaching/learning practices fail to
produce a linkage between the information and communication and remain confined to the
classrooms (no exposure to the environment outside the classroom is created).
Isolation influences education in Chin State, where teachers, parents and students are
deprived of access to networking and the ability to enhance their knowledge. Teachers lack
professional networks and have limited contact with other teachers. Effective supervision is
not being provided. Parents and students are additionally affected by the isolation of the
region and a lack of innovation and inspiration for teaching and learning. The Isolation also
manifests professionally with little communication between the different strata of
educators. Service-providers, supporters, institutes, organization and groups are limited and
there is little or no coordination between different initiatives ( government, FBOs, CSOs).
There is an urgent need for all stakeholders to work together to redress the inequity in
Indigenous teacher compensation. The Myanmar government has committed through the
NESP to creating partnerships with Indigenous providers of education that will include
funding mechanisms to sustain Indigenous education services and the accreditation of nongovernment teachers in the longer-term. Efforts should therefore be directed at advocacy
and engagement with the Myanmar government to achieve a long-term sustainable solution
that enables Indigenous teachers to have a place in Myanmar’s education future
Matriculation Examination Pass Rate in Chin State (2016-2019)
Table Matriculation Examination Pass Rate in Three District in Chin State (2016-2019)
Years
2016
2017
2018
2019

Hakha District
14%
24%
21%
22%

Falam District
19%
21%
20%
24%

Mindat District
11%
15%
12%
16%
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Table Matriculation Examination Pass Rate in Nine Township in Chin State (2016-2019)
Years
2016

Hakha
15%

Thantlang
6%

Falam
18%

Tedim
23%

Tonzang
8%

Mindat
15%

Matupi
7%

Kanpetlet
17%

Paletwa
11%

2017
2018
2019

26%
22%
24%

14%
13%
14%

22%
23%
29%

24%
20%
22%

10%
14%
17%

23%
22%
24%

12%
13%
18%

25%
20%
19%

8%
4%
7%

In 2016, the matriculation pass rate was 14% in Hakha district, 19% in Falam district, 11% in
Mindat district. In 2017, the matriculation exam pass rate was 24% in Hakha district, 21% in
Falam district, and 15% in Mindat district. In 2018, the matriculation exam pass rate was
21% in Hakha district, 20% in Falam district and 12% in Mindat district. In 2019, the
matriculation exam pass rate in Chin State was 22% in Hakha district, 24% in Falam district
and 16% in Mindat district. the matriculation exam pass rate in Chin State by Township for
the last 4 years from 2016 to 2019.
Teacher Perception of Subject Difficulty and Matriculation Exam Pass Rate
139 out of 155 teachers interviewed were asked to mention a subject that they think is the
most difficult for their students. Of a total of 139 mentions, 20 were for learning Myanmar
(14%), 88 for English (63%) and 21 for mathematics (15%). English, therefore, is perceived as
the most difficult subject for primary students in Chin State. Most of the students in Chin
state failed English, with 16% and 20% subject pass rate in 2015 and 2017 respectively. In
addition to this, excluding Biology, the data also suggests that students’ pass rate on
individual subjects with textbooks in the English language is very low. For grades 10 and 11,
textbooks for subjects such as English, Mathematics, Chemistry and Biology are written in
the English language.
Matriculation Examination: Subject Failed by Most Students In Chin State, the matriculation
pass rate recorded has been low for the last few years, with less than 20% of students
passing the matriculation examination each year prior to 2019. Among school subjects,
English is the most difficult or most frequently failed subject among students in Chin State,
according to interviews and data from the Department of Education, Chin State.
The following graph provides a matriculation pass rate by each individual subject in Chin
State. Except in the case of Myanmar and economics subjects, there is no significant
difference on the matriculation pass rate in 2015 and 2017.
Research Instruments of NESP its Impact on Chin State
Teaching Style Survey
The statements regarding the different teaching styles were obtained from the related
literature gathered. The questionnaire was divided into two parts. The first part involved the
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demographic profile about the teacher participants which includes age, sex, civil status,
estimated monthly income, educational attainment and length of teaching experience.
The second part addressed questions related to teaching-styles. Item numbers 1, 6, 11, 16,
21, 26, 31 and 36 pertains to hybrid, or blended style; numbers 2, 7, 12, 17, 22, 27, 32 and
37 refers to authority, or lecture style; numbers 3, 8, 13, 18, 23, 28, 33 and 38 for
demonstrator, or coach style; numbers 4, 9, 14, 19, 24, 29, 34 and 39 refers to facilitator, or
activity style; and numbers 5, 10, 15, 20, 25, 30, 35 and 40 for developer, or group style.
The scoring guide was measured by using these rating scales: (4.20 – 5.00=Strongly agree,
3.40 – 4.19=Moderately Agree, 2.60 – 3.39=Undecided, 1.80 – 2.59=Moderately Disagree,
1.00 – 1.79=Strongly Disagree). The teacher participants were required to answer the
questionnaire by checking the items which their thoughts are true to them.
Operationalization of Variables
For the purpose of ding statistical analysis of the variables were operationalized as follows:
To determine the demographic profile of teacher participants in terms of age, sex, civil
status, monthly income, educational attainment and length of teaching experience, the
researcher established a set of ranges with corresponding qualities and descriptions.
Age. The age of teacher participants was categorized as follows:
39 years old and below
40 to 49 years old
51 years old and above

=
=
=

Young
Middle
Old

Sex. The sex of the teacher participants was categorized into male and female.
Civil status. The civil status of the teacher participants was categorized into single and
married.
Monthly income: The monthly income of the teacher participants was categorized into
monthly salary [Kyat (MMK) Myanmar currency].
Mmk, 200,000 and below
Mmk, 200,001 to 239,999
Mmk, 240,000 and above

=
=
=

Very Low
Low
High

Educational attainment: Teacher participants’ educational attainment was categorized into
Teaching Certificate, Bachelor’s degree, MA units, Master’s degree, PhD units and Doctoral
degree.
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Length of teaching experience: Teacher participants’ length of teaching experience was
categorized as follows:
9 years and below
10 to 19 years
20 and above

=
=
=

More Experienced
Much Experienced
Most Experienced

Students’ Academic Performance
This section discusses the overall academic performance of the student participants. The
academic performance of the students was based on their grades or rating in the last
grading period of school year 2016-2019.
As shown in Table 5, the overall academic performance of the student participants was
outstanding as supported by a mean score of 1.63 and standard deviation of .496. Based on
the data presented below, the student participants (31%) had outstanding performance.
Very satisfactory, mark excellence, satisfactory and passing comprised the 28 percent, 26
percent, 12 percent and 2 percent of the student participants respectively. The least
percentage (1%) of student participants had conditional performance (see Figure 8). These
findings reveal that the overall academic performance of students was only on the
“outstanding level (90 and above). It implies that academic performance of the participants
depend on their learning outcomes.

Results and Discussion
This section presents the analysis and interpretation of the data gathered. Decades of
neglect have resulted in under-resourced schools with under-paid and under-trained
teachers using ineffective methods, outdated curricula and teaching materials. Teaching
methods tend to rely on rote learning, group chanting and repetition and teachers do not
routinely assess students learning.
Reliable quantitative data for preschool enrolment, net and gross enrolment, completion of
primary education, enrolment and completion of secondary education, and dropout rates is
not available. However, based on the qualitative focus group discussions and interview data,
the following overall general picture of the numbers of schools, teachers and students in the
three districts of Hakha, Falam and Mindat in the different educational levels can be drawn.
Demographic Profile of Teachers
This section presents the frequency and percentage distribution of the demographic profile
of thirty-seven (37) teacher participants. Demographic profile includes the age, sex, civil
status, educational attainment and length of teaching experience.
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Age: As presented in Table 3, the teacher participants belonged to the age group of
“young” (39 years and below) followed by those belonging to the “middle” (40-49 years) age
bracket with a frequency of 18 (49%) and 10 (27%) respectively. A small percentage of
teacher participants (24%) belonged to the group of “old” who were under 50 years and
above age bracket.
The findings of this study revealed that most of the teacher respondents were in the
“young” age bracket.
Table 3: Distribution of teacher participants according to age
AGE

FREQUENCY

PERCENT

Young (39 and below)

18

49

10

27

9

24

37

100

Middle (40 to 49)
Old (51 and above)
TOTAL

Range = 23 to 58; Mean = 37.49; SD = 9.698

Gender: Since education is well known as female profession, it is not surprising that the
teacher participants were females. It is evident in Table 4 which showed that out of 37
teacher participants, 62 percent were females and 38 percent were males.
The findings of this study implied that female teachers outnumbered male teachers.
Table 4. Distribution of teacher participants according to sex
Gender

FREQUENCY

PERCENT

Male
Female

14

38

23

62

TOTAL

37

100

Civil Status: In terms of civil status, Table 5 which shows that majority (65%) of the teacher
participants were married compared to the single teacher participants (35%).
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The findings of this study revealed that most of the teacher respondents were married.
Table 5. Distribution of teacher participants according to civil status
CIVIL STATUS

FREQUENCY

PERCENT

Single
Married

13

35

24

65

37

100

TOTAL

Monthly Income: For the estimated monthly family income, Table 6 showed that most of
the participants’ income was Mmk 240,000 [Kyat (MMK) Myanmar currency] (60%) and
above, followed by Mmk 200,000 (27%); and the least participants’ income was Mmk
200,001 to 239,999 (13%).
Table 6. Distribution of teacher participants according to monthly income
MONTHLY INCOME

FREQUENCY

PERCENT

200,000 and below
200,001 to 239,999

10

27

5

13

22

60

37

100

240,000 and above
TOTAL
Range
Mean
Standard Deviation

= 1 to 35
= 17.30
= 10.625

Educational Attainment: Table 7 showed that (92%) of the teacher participants were
Bachelor’s Degree holder while (8%) had Teaching Certificate. Only a small percentage (8%)
of the participants was holding Teaching Certificate.
The result of the study revealed that the teacher participants had not undergone post
graduate studies
Table 7. Distribution of teacher participants according to educational attainment
EDUCATIONAL ATTAINMENT

FREQUENCY

PERCENT

Bachelor’s Degree
Teaching Certificate

34

92

3

8

37

100

TOTAL
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Length of Teaching Experience. Based on the data presented in Table 8, results implied that
the teacher participants (46%) were “most experienced” with 20 years and above teaching
experience. The “more experience” was (9 and below) 38 percent. The least percentage
(16%) of the teacher participants were under the “much experienced” (10-19 years)
category of teaching experience.
Based on the above findings, it can be observed that the teacher participants were “most
experienced”.
Table 8. Distribution of teacher participants according to length of teaching experience
TEACHING EXPERIENCE
More Experienced (9 years and below)
Much Experienced (10 - 19 years)

FREQUENCY
14

PERCENT
38

6

16

Most Experienced (20 – above)

17

46

Total

37

100

Range = 1 to 35; Mean = 17.30; Standard Deviation = 10.625

Facilitator/
Activity
(19%)

Developer/
Group
(11%)

Demonstra
tor/Coach
(40%)

Hybrid/Ble
nded
(22%)
Authority/L
ecture
(8%)

Figure 7. Teaching styles of the teacher participants
Students’ Academic Performance
This section discusses the overall academic performance of the student participants. The
academic performance of the students was based on their grades or rating in the last
grading period of school year 2015-2016.
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As shown in Table 9, the overall academic performance of the student participants
wasoutstanding as supported by a mean score of 1.63 and standard deviation of .496. Based
on the data presented below, the student participants (31%) had outstanding performance.
Very satisfactory, mark excellence, satisfactory and passing comprised the 28 percent, 26
percent, 12 percent and 2 percent of the student participants respectively. The least
percentage (1%) of student participants had conditional performance (see Figure 8). These
findings reveal that the overall academic performance of students was only on the
“outstanding level (90 and above). It implies that academic performance of the participants
depend on their learning outcomes.
Table 9. Academic performance of the student participants
PERFORMANCE

FREQUENCY

PERCENT

Mark Excellence
Outstanding
Very Satisfactory
Satisfactory
Passing
Conditional
TOTAL

49
59
53
22
3
2
188

26
31
28
12
2
1
100

Legend:
91 – above
90 – 85
84 – 80
79 – 75
74 – below
Range
Mean
Standard Deviation
Verbal Interpretation

: Outstanding (O)
: Very satisfactory (VS)
: Satisfactory (S)
: Moderately satisfactory (MS)
: Needs improvement (NI)
: 1.03 to 3.58
: 1.63
: .496
: Outstanding

According to Wilson (2012), considering students’ academic performance provided the
valuable information as students in the same classroom experienced extremely different
degrees of academic success. Receiving instruction from the same teachers, some students
performed at highly the basic requirements. The obvious concern is that many children
were achieving below the compulsory standards and perhaps even farther below their true
potential.
It is also assumed that children learning outcome and educational performance are
strongly affected by the standard and type of educational institution in which students get
their education. The educational environment of the school one attends sets the
parameters of students’ learning outcomes. Considine and Zappala (2002) quoted that
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schools environment and teachers’ expectations from their students also have strong
influence on student performance. Most of the teachers working in poor schools or schools
having run short of basic facilities often have low performance expectations from their
students and when students know that their teachers have low performance expectations
from them, hence it leads to poor performance by the students. Kwesiga (2002) agreed
that performance of the students is also influenced by the school in which they studied but
he also said that number of facilities a school offers usually determine the quality of the
school, which in turn affect the performance and accomplishment of its students.
Satisfacto
Passing
ry
(2%)
(12%)

Very
Satisfacto
ry
(28%)

Condition
al
(1%)

Mark
Excellence
26%

Outstandi
ng
(31%)

Figure 8. Academic performance of students
According to UNESCO (2005), academic performance is determined by how well the
students perform in standardized and formative tests given by their teachers. Lewin et al.,
(2011) reported that academic performance of students at secondary level is not only a
pointer of effectiveness of schools but also a major determinant of the well-being of youths
in particular and the nation in general.
Summary, Conclusions, and Recommendations
This section presents the summary of findings, conclusion and recommendations based on
the results of this study.
Summary
The general objective of the study was to determine the teachers’ teaching styles, students’
learning styles and their academic performance in the selected high schools in Chin State
(Hakha District, Mindat District and Falam Distract), Myanmar. The participants of the study
were all the senior assistant teachers (high school teachers) and selected grade 9 & 10
students of the said high schools.
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Specifically, the study sought to: (1) determine the demographic profile of teacher
participants in terms of age, sex, civil status, monthly income, educational attainment and
length of teaching experience; (2) determine the teaching styles of the teachers (3) the
learning styles of the students; (4) determine the level of academic performance of the
students; (5) determine if there is significant relationship between the teachers’ sociodemographic profile and the teachers’ teaching styles; (6) determine if there is significant
relationship between the teaching performance of teachers and the learning styles of
students; (7) determine if there is significant relationship between the teachers’ teaching
styles and the students’ level of academic performance; and (8) determine if there is
significant relationship between the students’ learning styles and their level of academic
performance.
The descriptive correlation design was used in the study. Instruments used in the data
gathering were Teaching Style Inventory for teacher participants and Multiple Intelligence
Survey for student participants. The participants of the study consisted 37 teachers and 188
students who were selected. The statistical measures employed were frequency,
percentage, mean, standard deviation, Pearson product correlation coefficient, contingency
coefficient, chi-square computed and Spearman rank correlation coefficient.
The results of the study showed that 49 percent of the teacher participants belonged to the
age group of “young” (39 years and below), 62 percent were females and 65 percent were
married. As their monthly income, 59 percent of the participants’ income was Mmk 240,000
and above. In terms of educational attainment, 92 percent of the teacher participants were
Bachelor’s Degree holder and only 8 percent had Teaching Certificate. In terms of length of
teaching experience, 46 percent of the teacher participants were “most experienced” with
20 years and above teaching experience.
In terms of teachers’ teaching style, 15 (40%) used demonstrator/coach (teacher-centered)
style; 8 (22%) used hybrid/blended style; 7 (19%) used facilitator/activity teaching style; 4
(11%) practiced developer/group teaching style; and 3 (8%) utilized authoritative/lecture
teaching style.
In terms of students’ learning styles, the students were most dominant in natural learning
style (M=81.38; SD=13.008), existential learning style (M=84.26; SD=14.179); more
dominant in musical learning style (M=72.77; SD 15.015), logical learning style (M=70.85;
SD=15.627), interpersonal learning style (M=77.87; SD=12.005), verbal learning style
(M=66.86; SD=16.715), intrapersonal learning style (M=77.07; SD=15.145), visual learning
style (M=72.71; SD=15.636); and only undecided in kinesthetic learning style (M=60.00;
SD=17.150). Moreover, they were most dominant in terms of natural (M=81.38; SD=13.008)
and existential learning style (M=84.24; SD14.179).
The academic performance of students was “outstanding” with a mean of 1.63 and standard
deviation of .496 as rated by their teachers.
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There was no significant relationship between teacher participants’ teaching styles and their
age, sex, civil status, income, educational attainment and teaching experience. There was a
significant relationship between the teachers’ teaching styles and students’ learning styles.
Likewise, the relationship between the teachers’ teaching styles and students’ performance
was found significant. Results of the study also revealed that there was a significant
relationship between the student participants learning styles and their academic
performance.
National Education Strategic Plan and Its Impact on Chin State
Invest in flexible learning strategies Invest in developing, testing, evaluating and expanding
tailored flexible learning strategies (FLS), including non-formal education (NFE) and technical
and vocational education and training (TVET) programs. Incorporate psychosocial support
and life skills into these programs so Chin are properly supported to re-engage in their
education and to navigate their way to better life prospects.
Limited resources and capacity
All government institutions are challenged by lack of a human resources and adequate
technical skills. The DSW has a minimum of staff for the enormous challenges faced in
relation to social welfare and protection in the state. There are no budgets for working
outside main urban centres, and salary scales do not allow for travel allowances or
incentives. The primary and post-primary education sector suffers from a severe lack of
qualified teachers, basic materials, poor teaching quality (learning by heart, no stimulation
for reflection) and low learning achievement. Pedagogical standards are insufficient and
there is limited availability of educational and creative equipment in preschools, which also
lack supervision from government institutions to secure adherence to standards. Lack of
staff has also been identified as a major problem in the health sector, especially in relation
to village level primary health care, where there is a severe lack of midwives, auxiliary
midwives and health assistants. The limited budgets and lack of qualified staff in
government institutions has a negative bearing on the capacity for addressing the identified
problems.
Rights of vulnerable groups
Children represent the future social capital in any society, and investment in their
development and reduction of their vulnerability is an investment in the future. Chin State is
no exception, but the challenges are enormous. Children, women, PwDs and poor families
have constitutionally and legally secured rights, which the government has a responsibility
to fulfil. However, the resources available to accomplish this task are very limited.
The right to health is not enjoyed by a majority of children and other vulnerable groups in
Chin State. The main health problems identified are related to nutrition, malaria,
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reproductive health, maternal and child health care, and prevention of other communicable
diseases. A high incidence of malnutrition and undernourishment among children has
consequences on learning ability, and is related to food insecurity as well as a lack of
knowledge and skills.
The right to education is challenged already at the preschool level with unequal access for
poor children and children living in remote areas. The dropout level for boys after primary
school is high and education competes on unequal terms with salaried employment when it
comes to practical application to life conditions in Chin State. The dilemma of vernacular
language application in lower primary school is double-edged – either the teacher does not
speak Chin, and the learning achievement for the children is low, or the teacher does not
have sufficient Burmese language skills to prepare the children for the post-primary
transition and following exams in Burmese language, which can qualify them for further
studies and higher education. Children with disabilities represent a particularly vulnerable
group, with no or very limited access to education.
Elderly people and PwDs have inadequate health care, as the available health staff does not
have the necessary and specific technical training to address their needs. There is
insufficient information available on the situation of elderly people, and they are particularly
vulnerable to changes in the family composition or economic situation.
Right to an education
Poor families face problems in sending their children to pre- schools, because of lack of
economic means or because of distance. It creates a perpetuation of socio-economic
imbalance and leads to unequal chances in life. Enrolments statistics confirm limited access
to post- primary and secondary education due to non-availability of schools and far
commute distances.
Child-Rights and Poverty Reduction
Child labour at road construction sites deserves attention, e.g. through standard tender
procedures obeying ILO standards. There is little attention across Chin society to the
problems related to child labour. Children are dependent on their families’ social-economic
situation and will benefit from programs targeting livelihood improvement, nutrition and
food security. When overall household vulnerability is addressed, children may benefit in
terms of better nutritional status, health and education. Vulnerable children – orphans,
children with disabilities, children from households with many children or from singleparent families will need special attention.
Priority areas for education services
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The main problems in the education sector are related to preschool and to primary and
secondary education at the township and village level. State-level intervention related to
poor quality of teaching/ learning is actually pertained to Union-level intervention, generally
covering all basic education levels. Due to the growing problem of (lower level) secondary
dropouts in Chin State, priority should be given to the development of primary and post
primary levels.
Problems encountered during extensive field research were mainly found in the lack of
capacity and access to information as well as the lack of realization of children’s rights to
education. These findings lead to the development of the following recommendations.
Quality of education
Enhancement of teachers’ instructional knowledge and teaching skills, including skills for
development of improved teaching material to address issues of poor learning achievement
at the primary level, and lower secondary level, to provide students with quality learning
opportunities and to improve the overall quality of education. Coordination of different
government and CSO education service initiatives and improved supervision of schools.
Exchange of information
Establishment of a professional network of teachers to create exchange opportunities
within and between the townships, as well as between States and Regions. Development of
regular information and communication channels within and among schools; among
teachers, students, disabled children / youth, parents; and between government,
communities and CSOs.
Awareness raising at community level and with government institutions on: a) Value of
educating children; b) Expectation of learning achievement; c) Participation in school affairs
of parents/ teachers/ students; d) Appropriate and effective utilization of the existing
natural/ physical/ material resources inside and outside of the school/ classroom for the
development of improved educational practices.
Children with disabilities
Establishment of (alternative and inclusive) learning opportunities for children and youth as
well as disabled children, and youths who are left behind to receive education services,
information and communication opportunities.
Engage and support parents
Strengthen engagement with and support for parents, to both raise the value they place on
education for their children and to offset the direct and opportunity costs associated with
sending children to school instead of work. Poverty-related barriers are significant in rural
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remote areas and require targeted interventions, such as conditional cash transfers and
school feeding programs, to reduce the rate of early dropout and increase the availability of
relevant alternative education programs, such as NFE and TVET, to support working Chin
and youth to re-engage in education.
Projects to Increase Institutional Capacity
The following projects are proposed to address the problems identified on limited capacity
and lack of technical knowledge in the area of social protection:
Capacity building of government and civil society on social protection and rights of
vulnerable groups
The project is designed to ensure that key State Government Staff from the Department of
Social Affairs, Department of Health and the Department of Education and their respective
counterparts at township level have knowledge of the existing legislation, national
strategies and policies related to social protection and rights of vulnerable groups. The
project will include main civil society organizations (service providers) in the social welfare,
health and education sectors. It would take the form of awareness training at the various
levels of government, including the preparation and dissemination of key information in
local languages. Activities will also entail the establishment of an institutional library to
provide access to technical information and legal documents. The library will be available to
the public and civil society groups concerned with vulnerable groups. The Chin State Legal
Department is a key stakeholder and will be engaged in project implementation. The project
will be implemented over a period of up to 3 years and the budget is estimated to be
approximately US$ 350,000.
Addressing the shortage of teachers for post-primary level classes by deploying mobile
teaching teams The Project is designed to first operate in 5 townships (Hakha, Thantlang,
Tedim, Falam and Mindat) to address the low learning achievement of post primary
students. The situation is caused by a serious shortage of teachers for Grades 6, 7 and 8 and
the Project will address the problem by deploying mobile teaching teams to the schools
facing a shortage of teachers. It will involve (1) the recruitment of 20 to 25 two-person
teams, (2) their specialized training on pedagogic knowledge and skills and (3) the supply of
transport to move the teams to their temporary placements. The affected schools will
receive support for two academic terms each year. The benefits will be measured in terms
of a positive impact on student learning achievement at both primary and post-primary
levels, and as the long-term impact the positive effect on secondary schooling and
completion. The Project will be implemented over 3-year period (initial) and the budget is
estimated at a total of US$ 750,000.
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Improving Children’s And Women’s Food Rights and Nutritional Status
The Project will operate in all townships and focuses on improving the nutritional status of
people in Chin State, in particular for children and women. This will be achieved through
awareness raising campaigns in form of information bulletins on nutritional training
material, setting annual nutrition targets, monitoring of nutritional status of children at all
levels etc. It will also include a mapping exercise to document the nutritional status of
communities throughout Chin State, which again should be used for future planning. Priority
lists of communities under nutritional stress will allow for more focused agricultural and
food for work interventions. Promotion of household food gardens, school feeding
programs, training of health staff to provide nutrition sensitization programs for women’s
groups and Village Development Committees, as well as an early warning system for food
shortages will also be activities in this project. The Project is expected to be implemented
over a period of 5 years with an indicative total budget of US$ 500,000.
Improving Low Teaching and Learning Quality in Chin State
The Project is designed to improve the quality of teaching in all townships in order to
improve educational outcomes and also support overall efforts to reduce the high drop-out
rate in lower secondary level classes currently occurring from Chin schools (indirect impact).
The project plans to re-train and improve the skills of about 900 primary and post-primary
teachers. The focus will be on creating a culture of meaningful teaching and understanding
as opposed to the current system of rote learning. The project will also support the
development of school libraries. It will be implemented over a 3-5 year period and the
approximate budget is US$ 900,000.
Projects to Meet the Needs and Protect the Rights of Children
Addressing the Problem of Low Quality of Early Childhood Capacity Development
Programs and Limited Access to Pre-Schools in Chin State
The Project will focus on two townships (Mindat and Kanpetlet) for the expansion of the
number of preschools. In terms of the quality of ECCD services the Project will convene an
ECCD technical workshop at Union level to address the policy issues involved. It will prepare
an improved syllabus and train newly recruited pre-school teachers in its application.
Measure will be adopted to insure that pre-schooling become available to most children in
the community – not just the children from better-off families. The project will be
implemented over a period of 5 years and the budget is approximately US$ 900,000.
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Improving the Learning Efficiency of Chin Children Entering Primary School without
Sufficient Knowledge of Myanmar Language - Chin Language Curriculum Development
It is important to stress that the above recommendation only refers to the domain of
learning facilitation. Some of the other dimensions of ethnic equity are addressed by the
NESP through “local curriculum”. The local curriculum is understood as mainly aimed at
“development of textbooks for teaching national races languages and booklets that reflect
culture and tradition of national races groups.” Thus Component program 3 of Strategy 1
(Redesign the basic education curriculum emphasizing 21st century skills) under Basic
Education Curriculum NESP subsector provides for providing training programs and support
for Local Curriculum Development Teams in states and regions.
In discussions with a number of ethnic educational organizations, they pointed out that
although textbooks for teaching some ethnic languages have already been printed they are
direct translations of Myanmar language textbooks, and that therefore they are unsuitable.
These textbooks should be reviewed and revised with the participation of ethnic language
specialists/trainers/teachers.
The Project is designed to operate state-wide and it aims to prepare a Chin Language
curriculum to reintroduce national ethnic language learning in primary education. This will
involve the collection of information and materials from the previously used Chin language
curriculum and textbooks and a consultative process to update this and prepare a concrete
curriculum and textbooks for each lower- primary school grade. It will also include the
training of teachers in the application of the new syllabus and materials. Through this
process Chin children are expected to better be able to learn in their first years of schooling
and more easily make the transition to the use of Myanmar Language of learning in their
post primary schooling. The Project is expected to be implemented over a period of 1 year
and the budget is tentatively estimated at US$ 150,000.
Improving Children’s And Women’s Food Rights and Nutritional Status
The Project will operate in all townships and focuses on improving the nutritional status of
people in Chin State, in particular for children and women. This will be achieved through
awareness raising campaigns in form of information bulletins on nutritional training
material, setting annual nutrition targets, monitoring of nutritional status of children at all
levels etc. It will also include a mapping exercise to document the nutritional status of
communities throughout Chin State, which again should be used for future planning. Priority
lists of communities under nutritional stress will allow for more focused agricultural and
food for work interventions. Promotion of household food gardens, school feeding
programs, training of health staff to provide nutrition sensitization programs for women’s
groups and Village Development Committees, as well as an early warning system for food
shortages will also be activities in this project. The Project is expected to be implemented
over a period of 5 years with an indicative total budget of US$ 500,000.
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Projects to Meet the Needs and Support the Rights of Persons with Disabilities
Increasing Access of Children with Disabilities to Primary Education
The Project will initially operate in three townships with a high prevalence of children with
disabilities. It will involve the collection of accurate data on the number of children and
youths with disabilities in each township that do not have access to appropriate educational
facilities. It will commission the preparation of a NFPE Disabled course/curriculum and the
recruitment of mobile course instructors and identify CSO/NGO implementing partners. It
will then train the instructors and implementing partners and identify an appropriate
learning place in which to conduct the training programs. The project will be implemented
over a period of 3-5 years and the indicative budget is US$ 750,000.
Advocacy and Dissemination of Information on Disability Rights
The Project will be implemented in Thantlang Township and three additional townships to
be identified during Inception Phase. It is designed to strengthen the Chin Disabled
Organization with a view to improving the situation of persons with disabilities and
disseminating information to government and the community at the state, township and
village levels on their rights. Having provided assistance to the CDO in Thantlang Township,
the Project will then support the development and registration of CDOs in additional three
townships. The Project will be implemented over a period of 2 years and the tentative
budget is US$ 350,000.
Support teachers
Strengthen support for teachers, including increasing community teacher stipends and
strengthening teacher professional development, and invest in targeted interventions that
support teachers to keep children engaged in their education, increase their capacity to
engage parents in their children’s education and expand their role to work collaboratively
with Chin and youth (and their parents) to identify appropriate education pathways for Chin
and youth.
Research the needs of vulnerable children
Undertake further research on the specific barriers to education faced by particular groups
of children, such as children with disabilities, to further guide the development of tailored
interventions.
Support Accreditation of Education Services
Promote and support engagement between the Myanmar government and Chin providers of
education so issues related to the recognition and accreditation of NESP education services
can be resolved. This would ensure education pathways for Chin and youth are fostered and
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support Indigenous children to access both formal and alternative education opportunities
available in the government education system.
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Appendix A
Statistical Tables

Problem 1
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Problem 2

Legend

1.00 – 1.79

Strongly Disagree

1.80 – 2.59

Moderately Disagree

2.60 – 3.39

Undecided

3.40 – 4.19

Moderately Agree

4.20 – 5.00

Strongly Agree
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Problem 3

Legend
00 – 20

Least Dominant

21 – 40

Less Dominant

41 – 60

Dominant

61 – 80

More Dominant

81 – 100

Most Dominant
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Problem 4

Range

=

1.03 to 3.58

Mean

=

1.63

Standard Deviation

=

.496

Verbal Interpretation

=

Outstanding
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Problem 5

44

The National Education Strategic Plan and Its Impact in Chin State| Khin Maung Thein | Chinbridge Institute | 2021

REFERENCE
Delors, J. (1996). Learning: The treasure within. UNESCO Publishing. Paris. France
Simon, D. (2013, April). Needs in the higher education sector. Institute of International
Education (Eds.), Investing in the future: Rebuilding higher education in Myanmar. A
briefing paper from IIE’s center for international partnerships. New York.
Ministry of Education. (2004). Development of education in Myanmar. The Government of
Republic of the Union of Myanmar.
Ministry of Education (2014). National EFA review report. The Government of Republic of
the Union of Myanmar.
Ministry of Education (2016). National education strategic plan 2016-21. The Government of
Republic of the Union of Myanmar.
Ministry of Education (2018). Retrieved December 13, 2018 from http://www.moe.gov.mm/
Myanmar Institute for Integrated Development, (2014) “Child Focused Local Social Plan,
Chin State A policy document supporting Chin State’s Comprehensive 5-year
Development Plan and Annual Planning 2016 – 2021”.
Oxford Business Group (2018). Changes to Myanmar Education Sector Needed. Retrieved
December 10, 2018 from https://oxfordbusinessgroup.com/overview/learning-curvechanges-are-needed-revitalise-country%E2%80%99s-schools
Thein Lwin. (2000). Education in Burma (1945-2000). The Union of Myanmar. In Sagaing
University of Education Master Course.
Toe Win (2018). Report of teachers’ appointment requiring in rural areas (in Myanmar), 2018
Conference on Education Development Implementation (Basic Education Sector.)
Ulla, M. (2017). Teacher training in Myanmar: Teachers’ perceptions and implications.
International Journal of Instruction, 10 (2), 103-118.
UNFPA

(2018).

Country

Profile

of

Myanmar.

Retrieved

Dec

11

from

https://myanmar.unfpa.org/my/node/15101

45

The National Education Strategic Plan and Its Impact in Chin State| Khin Maung Thein | Chinbridge Institute | 2021

Gravers, M. (1999). Nationalism as Political Paranoia in Burma: an essay on the historical
practice of power (London, Curzon).
Gravers, M. (ed.) (2007). Exploring Ethnic Diversity in Burma (Copenhagen, NIAS Press).
Lall, M. (2010). Child centred learning and teaching approaches in Myanmar (British
Council, Yangon).
Lall, M. (2011). ‘Pushing the child centred approach in Myanmar – the role of cross national
policy networks and the effects in the classroom’, Critical Studies in Education 52(3),
219-233.
Ministry of Education. (2004). Development of education in Myanmar. The Government of
Republic of the Union of Myanmar.
Ministry of Education (2014). National EFA review report. The Government of Republic of
the Union of Myanmar.
Ministry of Education (2016). National education strategic plan 2016-21. The Government of
Republic of the Union of Myanmar.
Ministry of Education (2018). Retrieved December 13, 2018 from http://www.moe.gov.mm/
Oxford Business Group (2018). Changes to Myanmar Education Sector Needed. Retrieved
December 10, 2018 from https://oxfordbusinessgroup.com/overview/learning-curvechanges-are-needed-revitalise-country%E2%80%99s-schools
Thein Lwin. (2000). Education in Burma (1945-2000). The Union of Myanmar. In Sagaing
University of Education Master Course.
Toe Win (2018). Report of teachers’ appointment requiring in rural areas (in Myanmar), 2018
Conference on Education Development Implementation (Basic Education Sector.)
Ulla, M. (2017). Teacher training in Myanmar: Teachers’ perceptions and implications.
International Journal of Instruction, 10 (2), 103-118.
UNFPA(2018).Country Profile of Myanmar. Retrieved Dec 11 from
https://myanmar.unfpa.org/my/node/15101

46

